
 

 

 
 

 

 

27 July 2011 

 

PSHE Education Review 
Department for Education 

By email 
 

Dear Nick Gibb MP 

Response to PSHE education review 

Please find attached our evidence submitted for this review. Think Global would be 

happy to supply further evidence on any of these areas if required. 

 

Yours sincerely 

 

Hetan Shah 

Chief Executive 
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Submission of Evidence from Think Global to the 

Department for Education review of PSHE education 
 
 

About Think Global 
Think Global is a membership-based charity that works to educate and engage the UK 
public on global issues. We work on a wide range of projects with schools, NGOs, the 
private sector and others. We aim to help people in the UK learn about global issues such 

as poverty and climate change and find out how they can play a part in creating a more 
just and sustainable world. 

 

Our national network of member organisations and supporters share our vision that all 
citizens should have opportunities to understand the global challenges we face and develop 
the capabilities to create a more just and sustainable world. 

 

Think Global's members include schools and universities as well as many development and 
environment NGOs, a wide network of Development Education Centres and other civil 

society bodies. 

 

Analysis and recommendations 
 
1. We agree with the principle of reducing prescriptive burdens on teachers and enabling 

schools to better decide for themselves how to design the lessons and experiences that 
will engage pupils.  

 
2. The Department can best provide this enabling role by showing clear leadership on the 

core outcomes and core knowledge that all pupils need to achieve personal and 
economic well-being, without prescribing how these outcomes are achieved or this 
knowledge is taught. 

 
3. To this end we make two recommendations to the review: 

 
4. One of the core outcomes that PSHE education should seek to achieve is the 

ability to critical analyse and respond to the global opportunities and 

challenges we collectively face. 
a. We know from the Cambridge Primary Review that learning about global issues 

and how to respond individually and collectively brings well-being benefits for 
pupils – a key aim of PSHE education. The Review highlights that:i  

Pessimism turned to hope when witnesses felt they had the power to act. Thus, 

the children who were most confident that climate change need not overwhelm 
them were those whose schools had decided to replace unfocussed fear by 

factual information and practical strategies for energy reduction and 
sustainability. 

b. However, evidence from Ipsos MORI indicates that there is an unmet need for 

global learning in schools. In a survey conducted on behalf of the Geographical 
Association, Ipsos MORI found that:ii 

i. The great majority of Key Stage 3 students (93%) think it is important to 
learn about issues affecting different parts of the world, particularly how the 
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world they live in may change.  
ii. Most 11-14 year olds (63%) think that not enough time is spent learning 

about the wider world in school.  
c. Recent research from Think Global highlights that parents also see learning about 

global social issues as a vital component of their children’s education. A survey of 
parents conducted by YouGov for Think Global finds that almost three-quarters of 
parents agree that it is important for schools to help young people to think globally 

(71%) and be responsible global citizens (72%). Parents think schools should be 
doing more to prepare young people to live in a globalised world; fewer than one 

in ten (7%) think schools should do less. 
d. In our globalised society some of the most important social issues young people 

will have to face are global social issues such as climate change and poverty. For 

example in the government’s Foresight report on food the Chief Scientific Adviser, 
Sir John Beddington highlights that: “unless the footprint of the food system on 

the environment is reduced, the capacity of the earth to produce food for 
humankind will be compromised with grave implications for future food security.” 
iiiThe report emphasises that education about sustainable food systems is a vital 

component of our response to this challenge. Examples of similar sustainability 
challenges abound. As such, PSHE education should help pupils to respond to those 

global social issues, alongside personal issues such as sex and relationships, drugs 
and alcohol. 

e. The PSHE curriculum should therefore specify knowledge about global social issues 

such as climate change and poverty as core knowledge, without specifying how 
teachers should teach this knowledge. 

 
5. The PSHE programmes of study should signpost teachers to high quality support 

available to help them to teach about global social issues such as climate 

change and poverty in an effective way as part of the PSHE curriculum. 
a. Teachers who are used to a prescriptive national curriculum will need high quality 

support in order to better decide for themselves how to design lessons and 
experiences that will engage pupils.  

b. Some of this support already exists, for example through the Global Dimension 

website (www.globaldimension.org.uk) which reaches 1.5 million children each 
year. As a result some excellent work goes on in schools to teach about global 

social issues such as climate change and poverty. For example: 

i. A project to reduce water consumptioniv at St Richard’s RC Primary 

School in Longsight, Manchester, developed into a literacy-based 
exploration of water inequality and a decision by pupils to raise funds for 

the provision of clean water in Sub-Saharan Africa.  
ii. Sixteen year old Paul Lichtensternv from North London International School 

explains what has helped him to develop an understanding of global issues.  

c. In future, support is likely to come from a forthcoming Global Learning project in 
schools, funded by the Department for International Development with support 

from the Secretary of State for Education.vi 
d. In order to maximise the benefits of a reduction in prescription on teachers, it is 

vital that the PSHE programmes of study signpost teachers to resources such as 

these so that teachers can access the support that is useful to them. 
 

Submitted by Think Global on 27th July 2011  

http://www.globaldimension.org.uk/
http://www.think-global.org.uk/resources/item.asp?d=4354
http://www.think-global.org.uk/resources/item.asp?d=3298
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i
 Cambridge Primary Review, 2009, Introductory Booklet p.21 
ii
 Ipsos MORI, 2009, A Different View: World Issues Survey from the Geographical Association 

iii
 Foresight, 2011, The Future of Food and Farming 

iv
 http://www.think-global.org.uk/resources/item.asp?d=4354 

v
 http://www.think-global.org.uk/resources/item.asp?d=3298 

vi
 http://www.dfid.gov.uk/Get-Involved/Making-a-difference/Dev-aware-Review/  

http://www.think-global.org.uk/resources/item.asp?d=4354
http://www.think-global.org.uk/resources/item.asp?d=3298
http://www.dfid.gov.uk/Get-Involved/Making-a-difference/Dev-aware-Review/

